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ABSTRACT This paper presents a comparative analysis of the impact of economic problems on education under
the Rhodesian and Zimbabwean post-colonial governments. The analysis is based on human capital investment
models, which illustrate how economic growth manifests under different socio-economic conditions. Using a
qualitative approach based on secondary data, the paper finds that Zimbabwe experienced economic problems
during the UDI era and during the reign of Mugabe as its president. In particular, it emerges that the impact of
economic sanctions during the Smith regime were relatively positive while the economy proved to be tumultuous
during the Mugabe era. As such, the economic stress experienced by these regimes had contrasting effects on
educational policies. The central argument of the paper is that education and knowledge are affected by the
political economy of a country and they are instrumental in improving the economy, making it a bi-causal

relationship.

INTRODUCTION

Political economy is the original name for
economics, which infers the management of na-
tional affairs (Usher 2003). In this case, the main
thrust of the discourse is to examine how educa-
tional policies during the colonial and post-co-
lonial periods were determined by the tumultu-
ous economy of the country and the effects
thereof. The Rhodesian Government under lan
Douglas Smith registered better socio-econom-
ic results than the Robert Mugabe Government
under economic stress (Brownell 2011; Van Wyk
2018). It is theorised that the reason behind the
Rhodesian Government thriving well under strin-
gent economic conditions was due to the strict
and full-of-direction endogenous arrangements,
which involved serious partnerships in knowl-
edge creation and management involving uni-
versities, businesses, community workers and
the public sector (Lee 2020). Specifically, the
technical, vocational education and training
(TVET) system under the Rhodesian economic
climate was designed such that psychomotor

skills were developed and the exchange of ideas
into products was well crafted (cf. Makochek-
anwa et al. 2016). On the other hand, the major
short-fall of the independent Zimbabwe govern-
ment educational policy was an emphasis on
higher and tertiary education with many theo-
retical underpinnings and little channelling and
discipline to produce tangible and saleable prod-
ucts on the labour market for economic growth
(cf. Frey 1984; Fukuyama 1995; Duck 1997; Fis-
cher 1998). In this regard, a comparative analy-
sis of the post-colonial government and the
Smith regime educational policies is called for.

Conceptual Framework

The basis of the paper is the human capital
investment model, which emphasises that hu-
man capital is a significant variable for econom-
ic growth. The ontological perspective of knowl-
edge creation is based on four particular pro-
cesses, that is, socialisation, externalisation,
combination and internalisation, which is known
as the SECI model in psychological cycles (Non-
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aka and Takeuchi 1995). Knowledge is created
individually and through interaction, whereby
explicit and tacit knowledge would be generat-
ed. In other words, creating knowledge requires
the existence of a person or group of people
who originate new ideas, new concepts and/or
an innovative product. By and large, knowledge
is achieved through research, innovation
projects, experiments and observations. On the
other hand, Firestone et al. (2003) claim that
knowledge production begins with the request
of knowledge, which is then followed by indi-
vidual or group learning, then information ac-
quisition and application for evaluation of
knowledge and ultimately, the building of or-
ganisational knowledge (Ceptureanu and Cep-
tureanu 2010). Such declarations are mostly
meant to be realised in Zimbabwe’s higher ter-
tiary institutions and the question of whether
this is reality remains to be investigated in this

paper.
Literature Review

Knowledge also leads to innovation and
plays an important role in economic growth
through technology transfer, improved capabil-
ities and increased productivity and efficiency
(Chikomba 1988; Bosworth and Collins 2003;
Ghanbari and Ahmadi 2017). As such, the reali-
sation that knowledge opens up avenues for
socio-economic progress is aligned to John
Dewey’s philosophy of education known as pro-
gressivism (Dewey 1966). On the other hand,
Keho (2017)points out that trade-openness in-
creases the incentive for expansionary research
and design due to enhanced external competi-
tion. This inversely implies that, where there are
trade restrictions, such as those due to econom-
ic sanctions, innovation is restricted (Gray 1986;
Haas 1997; Gerring and Thacker 2004). Howev-
er, the Stolper-Samuelson theorem asserts that
when economic sanctions are imposed on im-
ports, the direct result is that it favours the fac-
tors used intensively in the import-competing
sector and this may promote research and de-
velopment and hence innovation (Oketch et al.
2014).

The human capital theory emphasises on
education increasing the productivity and effi-
ciency of the labour force by increasing the lev-
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el of cognitive stock of economically produc-
tive human capability (Olaniyan and Okemak-
inde 2008). Therefore, an arbitrary sharing of
knowledge improves the innate ability of labour
to increase productivity (Becker 1992). The the-
ory hinges on the premise that knowledge is a
factor which promotes economic development
through technological advancement (Munon-
gerwa 2016). As such, the economic prosperity
and functioning of a nation depend on its phys-
ical and human capital stock (Schultz 1971). By
and large, Friedman (2007) elucidates the impor-
tance of education in the new global knowledge
economy. Nonetheless, Bowles argues that the
traditional human capital theory excludes the
relevance of societal class and class conflict,
which imposes restrictions on an individual’s
ability to function efficiently in the labour mar-
ket (Bowles and Gintis 1978). This echoes the
dictates of colonial education in Zimbabwe
whereby inequality between white and African
education systems was evident.

The knowledge sector is concerned with the
impartation and sharing of knowledge from one
party to the other. Higher education could lift
Africa out of its problems of development be-
cause the knowledge sector is a major driver for
innovation and technological advancement
(Keller 2006). As such, investment in higher ed-
ucation ensures technological diffusion, reduc-
ing the knowledge gap among parties (Bloom et
al. 2006). Moreover, there is sufficient evidence
which suggests higher returns for higher levels
of education in Africa and this is a driver for
socio-economic development in developing
countries (Urch 1971; Teal 2011).

A critical issue is on the level of education
necessary for development and this necessitat-
ed a literature review research by Oketch et al.
(2014). The research results indicated that there
is no definite answer to such a question since
there is a cumulative effect on the levels of edu-
cation, starting from primary education, up to
tertiary education. In this regard, investing in
one particular education level at the expense of
the other would harm the overall effect of edu-
cation on economic growth (Oketch et al. 2014).
Moreover, Teal (2011) points out that there is a
bi-causal relationship between education and
economic growth, indicating that whereas edu-
cational investment may lead to economic



THE POLITICAL ECONOMY OF EDUCATION AND KNOWLEDGE 9

growth, the latter vector may also lead to educa-
tional investment if there is political will.

There are other factors apart from educa-
tion which promote economic growth. A research
which was carried out by Nyarota et al. (2015)
was set to determine the factors that contribute
to economic growth in Zimbabwe. The study
applied an econometric approach to assessing
the sources of economic growth during the peri-
od 1980 to 2014. Using advanced regression
analysis, the results suggested a significant de-
cline in productivity and capital stock during
the period 2000 to 2008. It was observed that
between 1990 and 2008, the contribution of cap-
ital to economic growth was on the average neg-
ative. On the other hand, labour force participa-
tion as a significant variable for the analysis
proved to be static during the same period, im-
plying that it was not a binding constraint to
Zimbabwe’s economic growth. In this regard,
the main contributing variables for the decline
in economic growth for Zimbabwe were mainly
attributed to the decline in the capital stock and
productivity (Nyarota et al. 2015).

On the other hand, taking into consideration
economic sanctions as a variable which affects
economic growth, Neuenkirch and Neumeier
(2014) carried out an empirical study using data
from sixty-eight countries for the period 1976-
2012 to assess their impact. The study results
revealed that on average, the effect of sanctions
by the United Nations decreases the real per
capita GDP growth rate of a target country by
2.3 10 3.5 percent points. Additionally, compre-
hensive UN sanctions lead to a reduction in GDP
growth by at least 5.0 percent. On the other hand,
the impact of US sanctions has a weaker impact
on the economy of a target country, taking into
consideration that they only decrease GDP
growth over seven years by 0.5 to 0.9 percent
points on average (cf. Cooper 1989; Delevic
1998; Hufbauer and Oegg 2003; Hufbauer et al.
2007).

Another study by Evenett (2002) estimated
the impact of sanctions against South Africa
during the apartheid period for the period 1978
and 1999. The results of the study suggest that
the United States Anti Apartheid Act, the Act
which legalized the economic sanctions on the
regime, had the strongest influence on South
African exports (Evenett 2002). This concurs with
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Hufbauer et al. (2007) who claim that economic
sanctions distort trade between the target state
and that country which would have issued the
sanctions. As such, an augmented gravity mod-
el with dummy variables was used to investi-
gate the impact of sanctions on U.S. trade flows
(US Department of the Treasury 2013). Different
classifications of the sanction variable were test-
ed to determine whether the results were sensi-
tive to such regression manipulations (Pape
1997). Unsurprisingly, the results showed that
the sanctions had an significant impact on U.S.
exports, imports and total trade.

METHODOLOGY

The study used a qualitative approach to
collect and analyse the data whereby the docu-
mentary research method was employed (cf.
Hakim 1982; Bryman 2004). Data were collated
from various secondary sources, including jour-
nal papers, governmental archives and publica-
tions, blogs, conference publications, reports
and newspapers. The idea for using these was
to try as much as possible to capture the reali-
ties of the events and debates of the times.

RESULTS

In the case of Rhodesia/Zimbabwe, the trig-
ger for the economic sanctions was humanitari-
an reasons during the Unilateral Declaration of
Independence (UDI) era and during the post-
independence era when Mugabe was in power.
The Smith government was put under sanctions
because it had pronounced its independence
from Britain in a bid to circumvent and delay
majority rule in Zimbabwe. On the other hand,
the post-independence sanctions against the
country were focussing on the need to redress
human rights abuse by elite individuals in the
government.

Rhodesian Economy, Innovations and Survival
(1965-1979)

During the UDI period, economic problems
were ushered in through the first wave of eco-
nomic sanctions, which included a ban on the
purchase of Rhodesian sugar and tobacco.
These two commodities constituted seventy-
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one percent of the value of exports to Britain.
The sanctions sought to cripple the trade flow
between Britain and Rhodesia (Brownell 2011).
By December 1965, Britain had expanded its
embargo list, adding Rhodesian copper, chrome,
asbestos, iron and steel, maize and beef. This
constituted ninety-five percent of the value of
Rhodesian exports to Great Britain. Consequent-
ly, the sanctions harmed both exports and im-
ports (approximately sixty percent and fifteen
percent, respectively) of the country (Kurebwa
2000). The selective mandatory sanctions im-
plied that if any member country failed to adhere
to the pronouncement, it would be a violation of
Paper 25 of the UN Charter (Wang 1991).

In the short-run, the economic sanctions on
Rhodesia resulted in considerable damage to the
Rhodesian economy as evidenced by a stunted
growth as an aftermath of the imposition of the
sanctions (Kurebwa 2000). The country depend-
ed on the export of minerals, such as chrome,
with countries, such as the United States, the
sanctions curtailed the country’s direct source
of income (Brownell 2011). The Rhodesian econ-
omy began to recover after a few years of hard-
ship due to policies, which were employed by
the government to sustain the economy through
human capital initiatives (Wood 2008). By and
large, the government was able to shield the la-
bour-force from the harsh realities of the eco-
nomic sanctions through labour-force adjust-
ment regulations, such as the Emergency Pow-
ers Regulations of 1969 (Strack 1978; Kurebwa
2000).

During the colonial era, there was an intrin-
sic intertwinement of the political and the socio-
economic situations in Rhodesia (Kurebwa 2000;
Zembere 2018). As such, it is revealed that the
colonial education system and the colonial ad-
ministration system reciprocally reinforced each
other (Tandon 1984; Mart 2011). There was evi-
dence of segregation in the Rhodesian educa-
tion system and such discrimination reinforced
colonial rule through the promotion of societal
classes (Butcher et al. 2008). Racial segregation
in the educational system, promoted societal
inequality. Makotose (2001) observes that Eu-
ropeans enjoyed skill monopoly, technical train-
ing, expertise and undisputed economic domi-
nance, while most Africans remained in their
deprived position wallowing in poverty.
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Christian missionaries conducted the first
formal education in Zimbabwe. In this regard,
mission schools were the source of formal edu-
cation for indigenous people (Butcher et al. 2008).
As such, the missionaries were excising their
community support through knowledge impar-
tation despite the challenges expounded by the
white minority regime. In the same vein, the mis-
sionaries were the pioneers offering pre-service
training for teachers and vocational training.
Makotose (2001: 63) notes, “...Mission stations,
such as Mt Selinda, Tegwani, Waddilove, Mor-
genster and Gokomere [provided] basic techni-
cal-vocational education to Africans”. Notewor-
thy is Silveira House, which was established in
1964 to promote education and production
through technical-vocational training regardless
of creed (Makotose 2001).

However, in 1962, the Rhodesian government
appointed the Southern Rhodesia Education
Commission led by Professor A.V. Judges and
thus the commission became known as the Judg-
es Commission. The findings and recommenda-
tions of the Commission were instrumental in
upgrading and attuning the colonial education-
al system to the industrial requirements and pref-
erences (Southern Rhodesia Education Commis-
sion 1963). For example, Paragraph 417 of the
Judges Commission’s Report indicates indus-
try’s preference for Cambridge School Certifi-
cate holders for apprenticeship instead of the
stipulated pass in English, arithmetic or mathe-
matics and one other subject at Junior Certifi-
cate (JC) level (Southern Rhodesia 1963:83).
Moreover, concerning enrolment in technical
colleges, the Commission reveals that the two
main technical colleges in Bulawayo and Salis-
bury could have higher enrolment figures if they
did not function in virtual isolation whereby they
had little connection with, or control over, cours-
es in the African schools (Southern Rhodesia
Education Commission 1963; Makotose 2001).

Recommendations from the Judges Commis-
sion equipped the Smith regime to be self-sus-
tainable in human capital during the UDI era rath-
er than depending on expatriate experience,
which had been the norm prior to the UDI (Ma-
kotose 2001). These sentiments were hinted in
the subsequent Cameroon Commission Report,
which found out that although immigration had
been a major source of labour force in the past, it
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could not be relied upon in the future (Rhodesia
1974: 7). Resultantly, such commissions led to
the establishment of the 1966 New Education
Plan, which grouped education into two distinct
systems, that is, the F1 and F2 education sys-
tems (Rhodesia 1966: 3). The F1 system catered
for the more affluent and academically better stu-
dents, while the F2 system was reserved for less
privileged students. The Plan succeeded in rev-
olutionising the Rhodesian education system
into producing more industrial oriented labour-
force (Dorsey 1989).

University education in Southern Rhodesia
was introduced in 1957 through the establish-
ment of the University College of Rhodesia and
Nyasaland. It is argued that racial discrimina-
tion as a bottle-neck against the attainment of
higher education by Africans was less evident
at this institution (Dierdorp 2015). However, in-
equitable distribution of education as a public
good through the F1 and F2 educational sys-
tems would already have screened the African
students reaching this tertiary institution and
this was tantamount to social segregation (Zem-
bere 2018). Nonetheless, at the University’s in-
ception, there were only three faculties, namely,
the Faculty of Sciences, the Faculty of Educa-
tion and the Faculty of Arts but the School of
Medicine and the Faculty of Engineering came
into existence in 1963 and 1974, respectively
(Dierdorp 2015). However, as the demand for
professionals arose due to the sanctions im-
posed, more industrially-oriented programmes
were introduced and by 1980 the Faculties of Law,
Commerce and Agriculture were established (Te-
ferra and Altbach 2004). Thus, through industri-
alisation endeavours and technological advance-
ment, the Smith regime was able to sustain the
economy during the UDI era. However, though
the tertiary education churned out a professional
African labour-force, the industrial sector was
reluctant to employ them on merit and such dis-
crimination was evident through wage differenc-
es between races (Omolewa 2006; Dierdorp 2015).

The Zimbabwean Situation Since 2002

Zimbabwe was slapped by the European
Union (EU) in 2002 with economic sanctions,
citing human rights abuse (Kanyenze et al. 2011).
The EU Council Decision of 18 February 2002
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conferred that financial support for all projects
except for those in direct support to the Zimba-
bwean population would be suspended. The
only financing which would be availed to the
Zimbabwean government was for social sectors,
such as health, education, micro-projects and
agriculture. Consequently, over EUR 128 million
directed at providing support for government
capacity building and policy reforms were halt-
ed (European Parliament 2011). Following the
adoption by the Zimbabwean government of the
Information and Protection of Privacy Act (AIP-
PA), an Act which limited media freedom and
broadcasting licensing, the US President issued
the Executive Order Number 13288 under
ZIDERA. This further imposed restrictions on tar-
geted individuals (US Department of the Treasury
2013).

Zimbabwe was not granted eligibility for the
African Growth and Opportunity Act (AGOA),
a piece of legislation introduced in 2000 to facil-
itate access to the US markets for Sub-Saharan
Africa (US Department of the Treasury 2013).
Following these events, which may be dubbed
cascading silent sanctions, in 2002, the Com-
monwealth decided to indefinitely suspend Zim-
babwe’s membership (Cortright and Lopez 2002).
The Zimbabwean government reacted to this by
pulling out of the organisation. The final blow
to this adverse chain on Zimbabwean foreign
relations was the executive decision by the IMF
to suspend Zimbabwe’s voting rights in June
2003 as a result of the government’s incapacity
to repay the arrears contracted with the interna-
tional finance institution. This curtailed the pos-
sibility for Zimbabwe to borrow further resourc-
es and technical assistance from the institution
(IMF 2003; IMF 2012). Additionally, the World
Bank also suspended loans and programs to
support the balance of payment of Zimbabwe
since 2001 due to the government’s failure to
meet arrears (Clemens and Moss 2005; Gono
2006; Fowale 2010).

The immediate result of these sanctions was
reduced public educational funding from the
government owing to the inflationary environ-
ment and the shrinking economy (Hanke 2013).
Such a set-back in the education sector had a
direct and negative impact on economic growth
since education propels economic growth
(Chombo 2000; Government of Zimbabwe 2008).
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Between 1985 and 2003, the Zimbabwean gov-
ernment heavily subsidised tertiary education
and twenty-four percent of the higher education
students were enrolled in the science and tech-
nology field (Nherera 1999; World Bank 2007).
However, the early 2000s pronounced the eco-
nomic downturn and the consequent education-
al woos, which now characterise the education
sector of the country (Hanke 2013). The cold in-
ternational relations between Zimbabwe and the
international world collaborative research part-
nerships and donor funding have wilted (China-
masa 2012). Without donor support, research in
Zimbabwe in higher education institutions is se-
verely constrained, both in respect of access to
the latest scientific equipment and in keeping
abreast of international scholarship trends and
publications (Kotecha 2010).

The policy governing higher education in
Zimbabwe is the National Council for Higher
Education Act of 1990, which was then amend-
ed in 1994 and 2006 (Kariwo 2007). The Act de-
lineates the maintenance of appropriate stan-
dards with regards to teaching, courses of in-
struction, examinations and academic qualifica-
tions in all institutions of higher learning. This
was in line with the Education 3.0 design, which
focussed on Research, Teaching and Communi-
ty Service (Workshops, Contact leave, Sabbati-
cal and Consultancy) only (Government of Zim-
babwe 2019). Such an educational design em-
phasises on theoretical professionalism at the
expense of vocational education and technical
training and industrialisation.

The economic growth could not be achieved
through such an educational design, which is
believed to have been beneficial in reinforcing
colonial rule through suppressing African aca-
demic initiatives in industrialisation and inno-
vation (Parliament of Zimbabwe 2019). Inverse-
ly, in this particular educational system, the man-
date of tertiary institutions to be the hubs of
socio-economic development is more theoreti-
cal than practical since the beneficiaries of such
education would not actively contribute to eco-
nomic growth (Frey 1984; Fukuyama 1995; Duck
1997; Fischer 1998). By and large, it is argued
that the quality of education offered in higher
tertiary institutions has deteriorated owing to
high enrolment without complemented increase
in the number of lecturers and other support
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staff, and the needed infrastructure (Kariwo 2007;
Zembere 2018).

The Zimbabwean government is recognisant
of the importance of technological advancement
and economic sustainability. For example, a Sci-
entific and Industrial Research and Development
Centre (SIRDC) was established in 1993 by an
Act of Parliament. The mandate of SIRDC is to
provide technological solutions for sustainable
development through such institutes as biotech-
nology, electronics and energy technology.
However, despite the clear road-map in econom-
ic development through innovation initiatives,
the country still lags behind in effecting such
institutions to function smoothly and to full ca-
pacity. Thus, although the foundations for
sustainable development have been lain through
such institutions which promote innovation
through technological advancement, the noble
cause is truncated by scarcity of the necessary
resources (cf. Rodney 1972; Moyo 2009).

The higher educational policy in Zimbabwe
is now inclined towards industrialisation and
innovation. In this regard, the Government of
Zimbabwe has adopted the Education 5.0 de-
sign, which is an improvement upon the tradi-
tional Education 3.0 system and thus includes
innovation and industrialisation as the focus of
tertiary education (Parliament of Zimbabwe 2019).
Due to the economic problems emanating from
relative international isolation and mal-gover-
nance, the Zimbabwe government realises that
“for many years in Africa and in Zimbabwe, there
has been a disjunction between University Out-
puts and Industry” (Government of Zimbabwe
2019: 5; Cross 2016). In this regard, tertiary edu-
cation could not initiate socio-economic devel-
opment. Therefore, through the adoption of the
Education 5.0 design, which is hinged upon “Sci-
ence, Technology, Engineering and Mathemat-
ics (STEM)”, the government envisages eco-
nomic growth through tertiary education.

The Government of Zimbabwe has estab-
lished innovation hubs and industrial parks in
some of the public universities in Zimbabwe.
This shift in higher education systems, univer-
sity institutions in the country will engage such
programmes as Information and Communication
Technology and Development Programme and
the Energy and Minerals Research Programme
(Chombo 2000). As such, the latter programme
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focuses on providing the country with alterna-
tive forms of sustainable energy through carry-
ing out research development on alternative
sources of liquid fuels (Parliament of Zimbabwe
2019).

DISCUSSION

The sanctions impacted differently on the
two regimes (Maravanyika 1990). Concerning the
Smith Regime, the sanctions may be considered
to be a failure in that instead of crumbling the
economy to coerce the regime to politically sur-
render, the opposite was witnessed. However,
concerning equitable distribution of wealth, the
Smith regime, through unequal distribution of
educational facilities and services, promoted
social segregation. Moreover, it is noted that
although the UDI encouraged brain-drain, the
white industrial sector could not effectively em-
ploy Africans despite their qualifications. More-
over, the incentive for learning was further
squashed through inequitable remuneration
packages between the European and African
workers. As such, there was no clear and direct
positive relationship between attainment of ed-
ucation and remunerations and thus poverty
reduction, during the Smith Regime.

On the other hand, concerning the Mugabe
regime, the sanctions worsened the human rights
abuse of the opposition members and the ordi-
nary Zimbabwean despite the further deteriora-
tion of the economy (Cross 2016). As such, the
environment surrounding the stunted econom-
ic growth cannot be explained by the sanctions
alone but rather the fact that it is a manifestation
of the dependency syndrome whereby the gov-
ernment relies on financial aid for socio-econom-
ic growth (Bosworth and Collins 2003). Addi-
tionally, mal-administration at national levels, as
evidenced by the adoption of the Education 3.0
design, indicates that the nation had been tied
down in terms of socio-economic progress since
the education system concentrated mostly on
educative theories rather than practicalities.

As such, the Smith regime emphasised vo-
cational and technical training and professional
education. The white minority had the privilege
of having technical and professional education.
Nonetheless, the majority of Africans were grant-
ed partial education, which emphasised on blue-
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collar jobs to reduce competition in white collar
jobs with the white minority. Thus, although
Africans wanted a liberal curriculum, which
would enable them to get white collar jobs in
towns, the government was opposed to the no-
tion. However, there were also private colleges,
which were mostly supported by church organ-
isations, which had strong links with the indus-
trial sector. Therefore, the labour force during
the Smith regime was always regimented and
compartmentalised, implying that there was lit-
tle shortage of labour at every level of the gen-
eral labour-force hierarchy. However, during the
reign of Mugabe, the problem which aggravat-
ed in Zimbabwe was not lack of labour but rath-
er under-employment, which was intertwined
with a high unemployment rate. Thus, an over-
qualified labour-force was working below its
potential as the economy was shrinking, while
at the same time willing and able people were
searching for jobs without respite, implying that
the supply of labour had flooded the labour
market, resulting in firms under-paying the la-
bour-force (Marongwe 2004; Minn 2009; Mpofu
2016).

CONCLUSION

It is evident that there is a gap between the
tertiary knowledge base and the community. Pro-
fessionals from universities are poured into a
flooded job market because the market is not ex-
panding due to a shrinking industrial sector. Thus,
these stakeholders, together with the government
as the custodian of the welfare of the citizens,
have to channel up a way forward to expand the
economy. As such, the university lecturers have
to be given research grants to fathom the link
between the industrial sector and the labour sup-
ply. Innovation and technological advancement
beget an expansion of the economy by exploring
new avenues of resource manipulations.

RECOMMENDATIONS

There must be the cooperation between the
government, civil society and the private sector
to revamp and enhance the economy of Zimba-
bwe. There is need for a ‘partnership’ among
these three stakeholders, defining where the pri-
vate sector and civil society should take the
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lead.The government may offer incentives for
the industrial sector to engage in research with
local higher tertiary institutions rather than seek-
ing out foreign universities for such services. A
collaboration between higher education institu-
tions and the people in the diaspora is advocat-
ed for. In this vein, collaborative research part-
nerships in higher education institutions must
be facilitated through effective knowledge net-
works between the universities and the profes-
sional academics in the diaspora.
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